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_ The fanction of this Bnlletin is threefold.

* to voice the grievances and demands of the teaching community of the higher
wvels of our educational set up; )

s o give a true picture of the struggles waged by that community; and

J_jf * to stimulate purposeful thinking and meaningful discussion on problems of
T't’;%'tion?.l reconstruction and cultural revolution.

 Our tasks, then, are immense, But we arc not quite surc whether we have
mmensurate resources. We rely solely 4nd entirely on your help and cooperation.
""Of' late, some amongst our ranks have slided into & state of smugness, persuaded
e belief that the system of direct payment has driven way all the evils that beses
;__'iﬂut we would remind them that the end of our efforts is not yet in sight.

We are striving for complete economic security and unqualified academic
vileges, 1hen, we are also decply interested in evolving a new system of education
s in harmony with the interests, ideals and aspirations of our great nation marching
wards the goal of socialism. "

) A few peripheral concessions and high sounding promises that emanate from the
" powers that be and their acolytes should neither delude us nor divert us from our path

- o igoroys and united action. We have miles and miles to go.

Teachers all over the country are dissatisfied. They are dissatisfie

icational organisation which is out of turne with the democratic impulses of this age.

¥y are dissatisficd with the present educational system which is but a coptinuation

he colonial system imposed upon us by our British «“masters’’, They are also dis-

fied with the meagre rewards they get for their oncrous work.

Teachers of Universities and Colleges throughout the length and breadth of the

duntry are making valiant efforts to protect their real wages-in these days efspiralling
ivn as well as to better their working conditions. They are also endeavouring 1o

arm ony educational system in a radical fashion, Our ultimate secusily & inour

ddentification with this fighting fraternity of teachers.

This Bulletin will try its best ta elarify the issues before us, to highlight our

ands and 1o give a fillip to the militant activities of the teachers of this statc as

with the

fa.

Nas to reflect the inspiring struggles autside, «



101210 |8 DW 10,16BIS AU,

1974 mwa1n 200° ©1BUNTD 100 @ almm @) 9. aal. a1 s
aadamansnado 61121010 Q.° @) VoM srvaln o
MoD0e RN’ e P 0.0188 MDY,

n.g;.WﬂS‘ s
Booode lw5an ARV BIDAID e e $'j9n g
s

H9IQ TH D26 (1) B i o m’zjomm'\mb B‘mam"? o. O 1e0) ‘U'@’UUO,WSBﬁg ey
foj (4) ®MAIMNIYN MOos T ; (3) ®lwamveoamm, Q)™ zasng,

awToTe gy ik

M V@IVLDeWHS  arlolewtd, aymiow WBHWDID ag. S asl, avl. g1,
BEMI5UY'S38010ad0 ajosle)2s wemato o0 aflgmg’.  EpwpIsmeS “'Wmmmq;
LA Do 39S 2000015 Mlan’Gan 200 21F0B0 HeM00 008D VHMDA FD DB We, 05,y
939’“' FPMHAYOB N Vs 1) @0 2 TvoTvlewannabo m'lmo_}oso osah’ m’lyo'];gmgﬂsm
qY910°a1330d A, idHe’ealr wh, @2V VB - 18 0 minT @A™, ag)y™ o m)pmjm')%u %;_
Q)2 oyd 805 DEYINoHe SRETVINLIC Wanad Mo Qyemlaaue’aulon et Lre waltadnenzla, i’y
MM @00 quagylaylcane®, ‘ B
Waoat @

. MM IanHM0 M USIVAID G BT 22110 1egs wem’ e uacrmsn,
a0 sea ag)8120em’.  ainedl, @OV ENS&EW?  90a) FUALISMIMILIAJ AV ]ss;
a0 .01 IA Qe @RP5M” @ AUBIUD TV MUOIaIM oo 122 200.

/ @D A & 9 Vb @B Do ,
@I a0 YWAN SO0 TBEITM” 0 V@l D @@ 1g)soaicatm g8’
1. @. 2. al mlegwla 7001600 wwmigeueien’ 1-4.T1 godd aygjes
Q) NILIIBOMINS MSAO B, , _
‘2. quanc® ansocem, aies® W’ @< oslw @00 08810 emlsais’aulcolats &

CERWIPAISHMHS @2 )IVW2I 0060’ MIBIINO2S 88, |

3. gmlzus’mloolsgssw inissd mIys208e1>15 0d92ad mEe1 T8 XMsg Pada

4., T’ 2@, ¢2IZSRWYLIHBAS @) 2TBD 2SW aI01a00 IBam.

6. 2a10la1dNE01®? E@e8RWIAIBHR® 932000 ALOEO 458D @R VUS TV .

6. wwogoe 1290 152. emogeon aaind awylwlm® I sww’, [ sQu’
amoend @oand 9@9@%.ﬁ'm'amo NG B e : '

7. 2Dwd a1ba10d20®esS Hg0ea00nad Meminly) aynle egmaes® 26-4-72

QT GdBR° a-§ Q08I ajosmialjo MK . |

8. awiW? eare2a8190) 0MNEI0 BANINHAIHBTGd @owad g 0acqud eareme.
9. 1YWl auni'aulwol alwoosd ' egcqib awoIme !
10. =mlwd e20082a810 arlalw arlwwosgss L%}j ®m0o08° 9@0@%6 o-gpnb'l.:b

mwéamrmod;. _ ‘ : : ) -
11. san’cOyeaino® m&ﬁag'\ub DMNBIELD W™ e j010TVANS BB o) D oAy ld
19, ®asmbenm® Q0 20Ny |nsWaa mad 29 gad rm;?g}mcauoo alvlnsmlaes.

13, @mbq]300a 203mZe219e) SombM’as0 1™’ a1S@Blo.
14. . 6 agd. agTV° agTV’. ERWHAIHTIS 3 20TVOOD a1ls1a410) (A G0 waid

Qﬂmengo @101% N TD Db, » » ' ) '
15. sruamdgd, 28190001 qv ) aen0IR3wIs® aoinleesnna’® ea1y estegBagloo!
PN B agndaulzr nomIn grusem quyIru’ sMoadsod ® @oanIud vyl lae a0l

m)']@Qtﬁh

16. - AUV -G MBS’ @ 60E8R w1 0e a@om%b @n‘\o)]'l‘amg'lam&f QLodqLacYe

@@ Po MSOmd| QAIIVALOYENBIHA b, s
m

17. oui@0y 8008 Hag1i0100 wadeaes’ eate@r’agleaiye @oabd oa)oanavd
N ImSe23 £ @)2820005000 AJFUINOETo ag) &lao1B8. _ » ;

au.od . : .
18, ©9)10a’ 8x08ar° awpalam@ns audlnlwe @Us0dTEtedSe agRa0W .

e p oA 20| UBIADAM  AAAVLECRINS sang @e8e0a’ gemlsawaulon] e

@, PART Y ‘ :
CquoA0e &My ]

@O0 MV .

A X
e ST SR
.

. AKRCTA

.-‘i- ‘,‘P_w'_;o- Fial




evolution.

All socicties and states fashion and
ractisc clements of deliberate policy in
he field of culture. They vary only in
he degree of explicitness or implicitness
nd the variety and mnltiplicity of the
sources of initiative.

Societies  undertaking deliberate,
lanned change have of necessity to make
oals and procedures explicit both to the
lite descision-makers and, for
nternationlisation and dissemination, to
.the people. There is also a greater
tendency towards unification and centra-
isation of initiatives—the extent of poly-
entrism in the process being a function
of the degree of open-endedness of the

process of change.

ducation and change -

Underdeveloped countries have had
some precedents of planned change to
examine znd study in the period after the
second world war, the most important
Pﬁing the Soviet experience. It may be
useful to recapitulate  briefly how
;d“cation was used as an element of
ultural policy of the socialist Sovict state.
Marx and Engels had taught of the
'fgd!l(fativr: value of labour. The place of
Work at the core of the educative process
Central to the Marxist theory of edu-

Societies undertaking deliberate, planned ch
f/a”'f” to themselves their goals and programmes in the sphere of education
jnce It IS one of the most effective means of cultural adaptaiion or

‘ The 'authf)r, a distingnished educationalist, discusses the
major problems in this connection.]

proper - .

ducational elements in a
socialist cultural policy

S SHUKLA »

ange have of necessity to

“

cation. For, among other reasons, edu-
cation, like other elements in the super-
structure, had to subserve the ends of
building a classless society. Polytechnical
education based on work would, in the
classless society, ensure that manual and
intellectual workers of different categories
and specialisations will be able to change

occupations according to personal taste

and desire. Hence,, the rigidity cf the
class system based on occupation neeb not,
in principle, persist. In fact, because the
polytechnical education of the polydex-
trous socialist man will, of necessity, have
to be based on both manual and mental
training and work, and because it would
incorporate within itself all the basic
clements of modern scientific knowledge
as well as production processes, it would

" create a man familiar with and at home

in various productive and social positions.

* The author is Prefessor of Education at
the Jamia Millia Islamia, New Dclh‘i.
This paper was presented to the Scu‘xh
nar Towards a Cultural Policy for
India at the Indian [nstitute of Ad-
vanced Study, Simla in June 1972.‘ It
will be published in the Tr‘ansacnons'

part of a larger

«Educational Ele-

Policy-a Socialist

of the Institute as
contribution entitled
ments of Cultural
Perspective’. “



So both, process and product of education
were directed towards creating the socia-
list man and finally the classless commu-

nist socicty.
Practical problems

In concrete application, the follow-
ing problems had to be faced. First, the
problem of social transition; that is, an
educational policy had to be worked out
which _assisted .in  the concrete social
changes that were being brought about
along the road to socialism.  Second, the

concept of polytechnicalisation had to be

concretissed or applied to the
concrete reality of Soviet development.
Finally, socialist education had to-reckon

with traditional (.:ulvturc, incl‘uding the

already established structure of education,

The Soviet Union was born in the
midst of foreign intervention and civil -

war. This must have lent an edge to
two aspects of Soviet policy viz., pafri-
otism and loyalty to national culture(s)
on the one hand, and on the othcr, stress
on the hegemony of the working ciass

which in any case was a basizc- Marxist.

proposition.

-

Early Soviet experiments
We see in the early phase, Kru

proposing a child-and e aya

complex-based

(so far coming frg

oiite ! rom

thc? “bourgeois”’ classes) and (b) togk he

child clese to work, Th st

certain inclination
Marxist ideas

- Marxist ideas of polytechnism with the

~pragmatist - pedago o it
: United States. &y ol Dewey in the

€re was also g

'Sqon, however
list construction o
the need for str

f,' In“the phase of socia-
mdustry in the thirtieg

S5

onger labour discipline

plex-method as muc
the extra 'curricular programme of the.

considered ‘not -only adequate but mor

- to an extent, schodls,_and teachers could!

t.he medium of instruction. There W%
Strong stress on recruiting’ students o

relating ;

made it necessary to restore . hsds
blascd discipline in theschog) "teacheij} :
also | iste A
by. now consistent with this: Ig Way |
class bias of the socialist state "'Workim 1
cadre of tcachers of Working’ Ias,‘ °
: - L : . Clag;
and, or, u.lucatr;:d durmg the § ‘%_ Figin
had emerged. In addition it Oviet
L' , ” » . ~ 2 W
‘I(,lf. tlm‘t Uu._. pedagogy of {Hia ‘as al,
based of activities local]y carrigdm |
not (as has been the f.'t:cling Wit‘h o 2y &
I}aslc Education -in India) bg :Eﬂard
suited to an industrialising so;' = fiog §
technology of thc industry and t
scientific knowledge needed for the | the |
were fa;j in advance of _that afforg ‘4%?
the former. . . i ¢ «d by

- Hence, much greater stress oy for
teaching cf science, mathematics andr]r?aI !
guages. For promoting the skiils of:i‘:
hand and the eye.and. of group :‘
which had been the strong: points of COG;‘ '.
as ic edn. |
cation or , of Dewey’s pedanggy?isfégﬁz

Pioneer and Komsomol organisations jyas!

suitable, for.it. could quickly respond to:
the changing social and political require-
ments of the new society in a mannerand

not and perhaps need not.
T ‘ V. .. ‘v . ' =
There was never any question in the,
USSR of using any foreign language ¥

working  class origin. . To meet the cmerf
gent situation of the early years after thed
Rev’o.luﬁion special efforts were made ™
arm the " revolutionary classes, workin]
people  with knowlédge through “lde
spread and sustained programmes 4
literacy and  political "education mamh-
through | the agency ‘of the party a4
voluntary organisation but with the {/
participation of educational workers: |

AKPCTH



"On the other hand, special effgreg
- made through evening and part-time
ction particularly in technical fielqs

nstr .
' to enable a working class leader.

o zs e g S
h:p to cmtfé’fv in the 1c~rfn‘ncal and pro-
raction spheres. A F.;},'}("_‘ial fact of this
ey in the early period were the special
cademics (RABFAK) for the commissars
iih revolutionary c:;pcriencrt and proved
B lities of ]eadc—rshig who had litte
B ormal education but who by virtue of

heir leadership and initiative in the
cevolutionary struggle had  established
fegitimacy of leadership in productive
i:d other similar enterprises. All of these
fForts were designed to develop a new
ntelligentsia and a leadership cadre of
ther than bourgeois and pettybourgeois

t this was a successful policy for the
ew socialist state. But the success
attained was qualified. The fact that the
erv highest intellectual and professional

mposed from among ths old intelligen-
sia as pointed out by Khruschev
emains It has to be understood that

ducation, literacy and modern produ-
tion took placc, recruiting many very
arge new elements to the intelligentsia,
e former intellectual elites themselves
Iso adapted themselves to the new order.
he struggle over the control of the
cademy of Science in the thirties offers
Jillustration of the fact that while indi-
dual recalcitrant members pérsisted n
B¢ old ideas, basically the intelligentsia
‘Ok to Marxist-Leninist viewpoints, In
f¢ tircumstances, the Scviet State did
Ot feel called Upon to force the merging
 the old intelligentsia into the working

-

Bulletin

circles in the USSR 40 years after the
Revolution were “still so substantially

vhile a2 very broad dissemination of -

.inpression on the average Soviel
a
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. 1 ] dn(j, ]]‘G‘:‘:d, 3(-‘.1)?“.'11‘\;’:44 Ud e!*"l
ln "d)’l JU f 4 ‘1 '. - ¥ . )
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What toal pilace 4

old intellectyal
i vait numt
of recruits of working class 3
e TRInG Ci253 and peasans
ongin  and their renrs i o ey
g ICIT reorientation  towr
the Tdeolooy of 3 i
’ racology of Marxism-Leninis
modern scicnce aned hnol 7
} science and technology
z ze . el § 3 :
creation of a totally new mede
B-ntsia which might be recruite
szvel}a from ) 'W’;.";{in"’

LE X4 -
toiling pecple origins z
tant which might hold 12b 1d

culture in higher

The So‘viet intellectu;!

In theaccomplishment

g -
Lates o
€nt 01 ta1s proceszs

the policy of the Soviet State towards
existing pre-Revoluticnary  educationzl
structures and processes played z subsi-
antial rele. There were <cubsizn-izl
innovations, incredsed importance of
science, and technology or the widening
access to Education the basic sirucrmre

-

and form of the Russizn university and

institute as well. But the school asalss
the pre-eminent position of the Academy

~of Science closely associated with the staze

preserved, strengthened and marginally
- .
modified rather than radically alterec.
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The teaching of language ‘
of the physical sciences and matiemancs
and of civic ¢4 ideological elements

"b > - ~ - o 3
suchas the Constitution of USSR and

Marxism-Leninism have been essentially

* Involving the collective 'Md ‘:vorkfas
major educators for the “building © z
inew tvpe of personality were resert\.en
for short term .measures 1n connec 1;

i ing tie
with waifs and orphans following

- period of the Ciyil War..

(]



: didactic
jtive in content and forma]iy
cognitty

in mcthod.

the highe ls, S€ICC
# academic criteria,
excellencC in €s
academ
highest

very hights
and _others of
rom al

basis of strict
of intcllcctual
as in the
no(iccd. :
acadrmim
ave been
necessity: providcd utmost
to pursuc intellectu

freedom 10 '
w1l ing the
S5 not-\mhstand g the T¢
e hnicalisation of

¢ system

. Westernl
terms At b

js to be
Jevels, the
their kind h

ans
)ibcrntrd {
resources an

al excellence.

debates about polytec : R
cducation (¢-§ how to combine §
abour in modern enter—

with nroductive l

Driscs‘and the need to relate knowledge to
- —oduction) on the one hand, and on the
her, the organisation by Young Com-
stLeague and Komsomol of Subbotnik
’ p the youg' identify with a
social purpose, the essential model of men

oted by Soviet education {s an intell-
omoter of

3
=1
(o}
Ol
o

.
munis

res

abour to hel

s

[

prom
ectually competent user and pr
modern knowledge, of course, identified

srith Soviet Socialist society, We must make
mention here also, of the widespread

physical education and athletic activity, a
matter connected both with the physical
fitness of man and with his capacity to
work for national defence, With this
.exceptz'on, the whole of Soviet education can
be‘ seen as a means of refinement and disse-
m‘zrfazion of established culture-Marxist all
right, but in continuity with established
tradition.

Soviet system : continuity

= Tocu.sc‘a.n idiom from another context
b ‘POvSIblhty of the “Little” tradit ’
;s:cally influencing the content nd
character of organised educatiop ha band
minir } S
- f:z?l. 'Ihc.movcmcnt of ideas o
orms 1s esscnually centrifupal i i
cor ' ' iy
e to periphery-rather than the ftr}om
other

way rou b
y round even as many elemens of folk

&

" culture are incorporated into th
-He

recu rrent |

popular languages are given - Vst
organiscd cducatlon and chilg ey
working classes arc recruited tq ren
cducation in vast numbers, Inqrganis
this is inevitable.  Inthe very 2 se
m.{;nniscd education, cstab]ishcdv atur%.“
eegreat’’ tradition forms the Cor, Clpy,
stull of cd ucation and the syster, 5

an essentially disscminatory role

thy
crfur%

1

New compulsions

Yet, there arc strands of edyc.,: &
thought in many and varied soUrccsatmné“ i
point in another direction, Whicy
cducational thought sees i
the means of recreating culture & soc]
This is the major premise of democl:ty 1
in education. As the - twentieth centacf' i
advances further forward, the dulho:'
of the past or cstablished culture, Valul:‘ }
.or norms is qu?stioned while the It'gitisf 4
macy of an open future 1is asserted mo; 1
stridently. Stress on a variety and Hmultipli‘i‘
city of sources of cultural initiative . |
renewed and persistent :
Chinese experiments
‘ Edu‘cation,fin this view, becomes .
disseminatary but creative. 1t has th ]
prospect of changing culture. * From 3§
_totally divergent - direction, viz, thef
Chinese’ cultural revolution, challenge t.f
traditional and established culture issueéé‘.
The “educational revolution ‘§
in China upto 1965 insisting on half-stud
“half-work was soon to be inadequisg
until the very ideological base of dvm‘
ation of the old elite through its grealdy
facility with the old culture was net
ralised. Thus, putting the intellige™"
to work with people was only one W4 ":
bringing the two closer. The other " ¥
to put the concerns and idiom © L
people at a more central 'pllaC,C».;,_;‘i

APl

i

.



«wstem Of education. This

-, the short term, 2 denigration

ey
uxregéditional culture.

extent this ideal type repre-
. to what extent it repre-
i phase of broaden-

orary
Blvatcmp P,
pts 0% class base of the

the cultural  as
ntsia to be followed by a new con-

d crvstalisatign, to what
table for education parti-

{19 [Cﬂige
olidation  E7C
tent it is 10EV

jarly and for soc! :
celf on an established organised culture,
8

hese are questions we do r-lot attempt to
b cwer at present. The peint now being
»de is that societies in change, planned
liberate change at that, have the choice
f orincorporating more, or less, elements

Iof foik culture and “little’” tradition
Sithin the staple core of their education.
' 'c,morc they do so, the less the possi-
bility of older elites forming the core of
the new clite, if elite this new society must
have. (1f they choose this zlternative the
Jditionzlly established form of the
iversitr, the school, the authority of
fadult teachers will, chowever temporarily,
hizve to be negated and in fact merged in
Eother societal process €.g. political struggle
feconomic production etc.)

ety generzally to base

’adiﬁon and modernity

- In terms of this formulation,
15 worth examining
bate the relation of tradition to
odernity. Ttis argued that for national

f;corzﬁdcrzcc, modernity has to be built
_}t‘:h'e base of traditicn, But we need not
#fume that this tradition must necessarly
° hﬁ “great” tradition. It can be a con-
e Uation af many little and folk traditions
' }u%'.}lthc cultural revolution’ need not
3;253?: such .?Tbr.cak from tradition as to
#8I4isc continuity in s-ciety or psycho-

.apparent class-free {or nen-class) char

industrial and
the current .

ntinuity and consolidation of self-image - )

Bical security of individuals. It may

only mean the substitution of the “lLttle”
for the <‘great”, A continuity for the
“people” rather than for the older elites,
In institutional terms it may involve the
substitution for the authority of adult
teacher, the established uaiversity and
institute by that of ad-hoc groups formed
in the process of economic or social
change or political struggle.

between two types of components of cul-
ture—the scientific and the humanistic—
which are influenced by the foregoing dis-
cussion in different ways or atleast o
differing extents. The former is compar-
able to what in Marxist terminology is
called the bzse and is relatively free of
class—and variation. The latter
more comparable to superstructure i,
on the contrary, very much so. Itis the

social

C=

Sy

z
ter of the former and its great importance
significance for socialist industrialisatic
which can provide a socialist society with
a plausible rationale (or rationalisation?)
for creating an old-style intelligentsia in
this area. It may, become bases of privilege

8

while the general humanistic and cultural

education is mcre amenable to a cultural
revolution, though not inevitably so. On
the other hand, it is also arguable that 14
countries like China and India where the
technological advanced
scctor of the economy is small though
growing, -its styles need not have too
great an influence or visibility. '

/
s

Concluding comments

The real trouble, however, also lies
with the basic structure of the institution
of formal education. To the extent the
older image of university, of school, of the
“proper’’ type of intelligentsia is adhgred
to and propagated within the new and
changing socialist society, to that extent

S

att



. to the people (

cna

The implication of this

olidating the
nporarily the
on doing the

it is amenable to usc for cons
i swer. tel
old intelligentsia However,te

Chinese insistencc, thcrcﬂ.ﬂc, e e
a thorough going m , ke

1se of learmng & skills
not merely achicve
ntsia more

oppositein
at the apparentexpcl
ocs
aking intellige
hringing

(“cxpcrtncss") d
the objcc!i\'r of m

i .d and thus
vork-oricntca ang ~ =L
‘ reepedness’’), Tt gocs further

s of the popular culture
of the desireable
and the new
educational

it closer

and instals clemal
tradition as parts
(he new society
Thus. the
has to give up its pr‘in)al;ily cog-
nitive-skill-oricntation but rather to t.akc
nsczivit\‘-cum—attitudinal orientation.
‘ for the structure

and
culture
intelligentsia,

N
Ol

prl‘CPSS
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of the institution of forma] .
again, merging the institutigy
cducation with other Processes R 5
tics, at least for the time bein nd ,
sarily entailed is a certain dcéti‘, Necy,
the older image of education o Ct-lgr"b ,
a loosening and blurring of the . n Faey
ol education itself. Congg, 72
As it appears, this can perh
be a temporary phase. For, the . :
industry and new technol gy .0?1
necessarily an opposite Oricr,t;iti()r] 1,:

Aps

cation® The ‘question then apige, , i
the wisdom: of first destroying anddz}, i
' g

again reconstructing the system of orsl
; ) ) o
nised education, on an entirely ney, }ga.“

- and in entirely new institutional form;asw

'Rich nations spend more om education

LARGE-SCALE efforts and financial

sacrifices in the education race have failed:’
to prevent the continued widening gap .

betsveen industrialised and developing
countries.” .

With about one-third of the populat--

jon and only a quartter of the young

| school-going people in the world, indus-

trialised countries spent in 1968 ten times
more money on education than the deve-
loping countries. _

These facts are revealed in the recently

published repert by the seven-man inter-
nziional commission-on the development
of education set-up last year by the

|'UNESCO.

The commission was headed by Mr.
Edgar Faure, former Prime Minister and
ducation minister of France and currently
5@’1";45'&{{‘&_'3:‘5 minister, and consisted of
six other international education experts,

The commission based its 313-pagé
;tudly, pl;l})j;if}llf'd in the form of a
book entitled “Leainine 1o Be?? 3
collected from and in(fuil‘ijtsls(;'rl);A(E)c;l S:;C([:

&S

9

ug}"’UL_ ghe v-/o_r]d,. taking into account a
wide range ol opinions provided by edu
cationists, sociologists and researchers,

diture on education rose - to more . than|

‘their gross national product, which in J

. Figures provided in the ;:rcp,,,ort shoy
that in 1968 the developed nations’ expep.|!

$120,000 million and that of the developing
countries to less than $12,000 million. -

=

i
The most serious aspect of this enot-

. . . - 4 #
mous difference is that it 1is growingy
larger. From 1960 to 1968, indusirial_iscd
nations’ educational expenditure increased g
from 3.2 pet cent. to 4.80 per cent éf.
turn, during the same period,gincreased}
by 78 per cent. s '4

- The educational expénditure Oftl}c:
developing countrries’ also went up j
relation to their GNP which rose from
2 73 per cent to 3 91 per cent. their 0\"ernll .
revenue itself’ increasing only by 62 per-

The consequence, the report sayss |
: RO R S riondl e
that industrialised regions’ educatl? i

spending increased by 145 per cent: “o,
that of developing countries by only:
per cent, @ e
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geond Development Degate

the individuzal. ]

thinking of the whele o
and machinery, including areappraisal of
results, can educztion syste

ded, mace more productive in keeping
.3 s "
ith today’s needs and at the same time

Only by régenerating the ends and
hé’ means, the organization and the
content of education, .can one hope 1o
SeAPS fror the dilemma of how to recon-
ile two equally urgent requirements:
hat of.quantity, which is ‘one aspect of
,h° “democratization” of education, and
uality, in other words productivity and
}18 capacity to contribute to the progress
of mankind, .

Regeneration really means using
2ources to the utmost so that qualitative
mprovements match guantitative expan-
810m, releasing the energies of a very consi-
cmhl? human potential which has too

Eluzation in the

prperience acquired the past ten years has shown ths
pent Decr?do»?, {3’/ reaching out beyond mere Quant?tz:zh.
ok specific improvements in the quality of erjucazianl
inition of the role of education in tzrms both of the community znd
Db unity zn

uzlitatively improved to keep pace with-

A4
ph

:2cnzrd GEEENOUCE
e second Develop-
ve targsets, should

including a rede-

long been inzctive. Thi 13 :
Z cen  1nzZctive i 013 vl provide
foad 274 T £ :” e
TE - PS IS et "‘
grezter opporiunities ior re-exzminztion
12120
N e - >
rartoaTTn S et e s T b4 = % ¥
TeEIorIn 254 1IAnoYziion In taree spisres—
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nos ot ternino i1
thoze of - e the sdelbect
DOLELLROTCET, a4 1myTiiect zung
.
N
Lorais.
- .
, —ly
Pt sl e ¥ - -
NeICO 2 -10e will O

T It 3 4
mobilize, guide znd, where nscessary,
. - ~— - e = = - - =
zssist nationzl efforts which, 1t shouid not
L ~ - -
be forzotten, constitute the greater parte—
* orns - - -

< G0 97 vt eveEloD
zbout &09,-of development resources, even
'

Lo 1 xara 1
ian the T1hird World.

sory, so that gradually iliiteracy, in part-
cular, can be if not eliminated at least
drastically reduced. ’

However, experience acgnired during
the past ten years has shown that the
second Development Decade, by reaching
out beyond mere quantitative targets,
should seek specific improvements in the
quality of education, including a rede-
finition of the role of education in terms
both of the community and of the

individual. | '
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‘r I tct 2N C

the internal 1
he use of cquipments el
aching methods Lo ln(v‘ S0
prrsnn"s cflorts;
form of curriculag
. examination
attitndes m
and

improvin techni-
ecducation:
qucs and new teach!
the effectivencss of
(he modernization oF re
the reorganizalio
cvstem: the adoption
hetween

nn.on nf
of new
tcachers

the relations Lveel Ly e
students; the mobilizauon ol : )
;\'ith a view (0 providing permancn
cducation,

point of view oft.hc commu-
nity, particularly of ('conon.nc develop-
ment, productivity will be increased by
better adaptation of curricula for both
cchool and informal cducation and train-
ing. Hence, stress should be laid on the
:y';ves of education which produce speedy
results. such as the various
retraining, functional literacy work, rugal
leadership schemes, and mass information
programmes, For the same reasons, more

From the

importance will be attached to vocational-

education and training, in school and on
the job.

Education, in fact, will be increasingly
seen as a lifelong process affecting pecple
from all age groups, all classes and socio-
cconomie groups. The clear cut distinc—
tions between in school and out of school

education, which have persisted for so
long, are due gradually to fade. In this

connexion, the grow

. [
Uf:i.n'g

ing importance now
attached to adult education can
p}a3r an essential role, as was stress d

the recent Third International Conf‘ereenf:‘t
on Adult Education, convened by U; e
in Tokye in july-—August last year e

Educationa)
defined in terms of Parucipatic
a nu.mber of years of (:ducz'zltioﬁm
Ing in a standard )
will be diversified

nds  will no longer he

rates to
o culminat.
Set of CXaminatioy

: s, but
In terms of Popu

lalion

10

P oductivity of

forms of .

cach year of training prepares v
; Pares the 4,

groups and use will be maq, o
of means (press, radio, TV,
participation, progammed
computer assisted instructiop
ing etc ), leading to a more
system of education,

i) tca {
. . ¢
.mdl_vlqua

For greater flexibility, Prograse:

OEress

ialization should be cnvisay’n] /% p
jed g

both fora certain level and ty

pe ¢ v
and for e

Joyment continued
Finally, it is recognized that 4 .
cffort is nceded in the whole f;c]('l :;fm ;
cation, in order to ensure bette, ad)a e
jon to the general needs of deVelr;p,{?{atﬂ
taking into account the existing situ::m
and the potential of the country COJ
ned, so that modernization ang reg
ation is not limited merely to ado
imported innovations.

tir,.;g
Ncer,
erer.

p{ifsg‘ 4

- It is'not likely that such a gstagcqji 4
educational development will be gcn‘;anvf 1
achieved in the seventies. It wij] take B
many years of experiment, research a3
inproved knowledge in the behavioys] :
sciences to organize a new  system |
However, Unesco’s effofts will be directed|
towards helping the establishment off
educational development centres, combin- j
ing experiment and research with thef
production of materials (books, films and §
other forms of transmitting the ‘software’y .
and the training of teachers, educators,
and specialists responsible for the us i
such materials. In time, this will afiet§
both school and out of'school educatic
youth as well as.adults, rural and urb3
workers and employers.

. >~ : #

This  second Development Decd‘§
should also help set the stage fora mm{ ]
rational of achicvcmcﬂi; |
ant @

g 2
e o

measurement
than the present examination systems:
@ regular review and orientation of pup!
Passing through this process. ‘

.

AKI;C'T



;'..Uncsco will mobilize its own effortg
Séist Member Statc:%s, as and when
_.d. in the elaboration of alternative
< dntended to meet national
Country programming il
ented at three stages: cducyt.-
5 po]it‘}' and s.tmt.cg?irs. hm"m(mizntirm
onl\.tcrﬂ“l aid: and integration of the
is;us programuies of Unesco in thig

0.3
quirﬁ

By promoting greater access of the
“hole popu‘.a.tion l"ffgal‘dless of age, sex,

e of attained literacy, schooling or
- rainiﬁ?v mental and physical health and
o on, Unesco should help Member States
o‘ bring - lifelong education closer to
eality. Moreover, the coming decade
¢ill see a strengthening of " Unesco’s
rogramme for facilitating the access of
pirls and women to education and in
particular, the concentration of increased
zttention to the needs of rural populations.

degre

Efforts will -also be directed by the
Organization at retraining and adapting
the training of teachers, administrators,
managers, social scientists, communicat-
ion specialists, so that they may become
better equipped, more effective members
of the teams of this new education, At
thesame time, innovations must prevail
in redesigning education in science and
¢ technology, whether by its integration at
L2l levels of the formal school systems or
Y encouraging specialization.

Greater facilities for part time and
Vening studies should be a feature in the
‘Yenties, pointing the way to a more
€mocratized kind of university. In the

sa
I}‘]C Way, thc “schiCC”

function -
on of
surrounding the

s will

render it more ac tolocal d
o tmandg,

cessible
This  wil involve
many of the characterist

higher cducation inte full
such as:

incorporation of
¢s of non-formal
conre ’ time institutions
-Orrespondernce ¢ i
of instructor arrnd St!:’(;c«r":’“YSCS, Cquahfy
' » greater flexi~
bility as regards academic and vocational
areas, individually prescribed instruction
decentralization of learning, group wr)rkj
etc. Thus, the new training programmes
in university administration and university
level pedagogy will be of special concern
to Unesco.

Education in the seventies, therefore,
can be expected to be fundamentally
revised and regenerated towards new
objectives and to have 2 new impact,
Through increased flexibility, education,
including professional or vocational train-
ing and retraining, will need to meet both
short ‘term and long term cbjectives.
New training schemes will have tobe
dcviséd tomeet growing urban unemploy-
ment (or even under employment) one of
the by products of rapid indusrria}ization;
improve the effectiveness of agrxculturd
production, and offer school drop-outs
the chance to learn new skills fo‘r re-entry
into .the labour force. More important
still, the seventies should ch a furthc:
step along the road to an 1mprovc.mextlo
of the ‘.quality” of life and adatptasxon 0
rapid and constant chan‘ge,. Lccp;x:igona!
mind as the ultimate objective n

development. (UNESCO Chroniele)
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Fixation of Staff and Work-loag

\ wof: M. R. Chandrasckhara ;

Yo o low a note submitted by I(f'(f o S M5 o andn’ o b

Secretary, AKPCT .A(,l Oé‘ lil ut on cvolving a rational sy cia fg, Uy |

5 : - Ing

versities of Kerala an X |
work-load and stafl-pattern.

- : ' ting co '
' by the discussions at thc meceting NVene by K
The note was prompted )y3 , lr
Secretary to Government on 7—9—73. . = ¥
' . i ities of Kerala _
Il ar d Science Colleges affiliated to th.c Umvc?sd' P and ¢, |
1. All arts an o . 4 d the sanctioning of divisio S not .
shall so regulate the admission of pupils an s specified ih coltin 1.b3
the strength prescribed for a class for the courses spe;

e
OW f()rl '
subjects noted in column 2. . » ‘ 3
B BENY: -

Course ) Subjects L Strength for cach . f
© . : i o i ' : y y

| * Sciehc: 80
(a)" Pre-degree Arts/Sc1cnce[Languag€S T

‘ cnarily B i lowed
Note: (1) No marginal increase will ordinarily be allowed; lfl;at a“;’g é):l’lee :Itief SPeci
circumstances resulting from transfer of students from on ’ g anqth,,
such increase shall be limited to only five . for th‘e over-all strength ot:
course for each year. If the increase in numbers is more than five provig. ¥
hshal] be made for an extra division to be opened

Ky > .

(2) For";practiclal;classes the batch strength shall be 20.

{(b) Degree Course: (1) Languages incly ding English and optional ‘
| B. A./B. Com./B,Sc: . subjects for B, A. and B. Com. ‘ 60 ’ N
s ¥ (2) Op_tional subjects for B. Sc. f . 48
Note: (1) A marginal increase may be allowed under special_"circv.i.mstan‘ccs, but sud 3‘
' increase shall be limited to five for the over-al] strength of the Course fc?r ead
year. : %
(2) For practical classes

the batch strangth shall not exceed 16. .
(¢) Post Graduate Course

Allotted strendf
Note:

For practical classes the batch strength shall not exceeq 10.

2. The work-load of the teachers shall be calculated on the f‘ollp\\«*ing‘b‘asis:

\

i akt!

load, the Strength of students to be t}io'
as on the 1st of November of the pre

(1) ' For purpose of as

sessing the work.
into account shall ba

the actual strengch
12



v

cademlc year plus the sanctioncd stxcngth of now ¢
. UmVCfSlty and which have been started in the collcges e iy
¢ the courses specxﬁed whenever necessary, s

» ifany, appro
distributed batchwxsi f::(:ul;)y_;ctdltc
8

‘fo
(i) Work-load for various categorics of tcach;:r« shall be as d
y . .. o ‘ e .
Designation ‘ -Lccturc/Supcrvision work’ c; 2
‘ ‘ Arts/Science Al i
) principal 84
) professor I Grade (Cadre) 1213
o -do-Il-do- - 1213 LA
) professor I & 11 Grade (Non- -Cadre) | |
J LecturCI:Jumor Lecturer 14 15
| 4

Note: (1) There shall be a reduction of one hour for every three hours of work,
or

subject to @ maximum of two hours, in the maximum work-load, in the f
(Professors included) handling Post- Graduate ‘Classes RS S e

(2) Correction of 20 books shall be considered equivalent to one h '
referred to above with regard to correction of exercises, records etc. Th ¢ Olilr of work
the dcpartmcnts shall be complated, taking the full volume. oi: corr:ct:::::a W‘fk in
ons1derat10n on the above basis. - Additional lecture or supervision work hwltl)r into
[asmgncd to any teacher in lieu of correction work i S

3) Supervision of practical and composmon classes shall be con51dercd as regular

~ teaching work.

4) Science subjects with no pract1ca1 work shall be con51dcrcd on par with Arts
Sub]CCtS for the purpose of assigning wprk-load.

5) Inno case, shall the colleges work for more than 5 days in a week.

6) Teachers serving in the N.-C. G, N:S.§, and such other official extra-
“curricular sphcres shall be given a reduction of two hours’ work per week.

: 3. ‘The staff pattern for the colleges affiliated to the Un1vcrsmcs of Kerala and
- Calicut shall be as prescrlbed hereunder:

a) Colleges having Post-Graduate Courscs. _

.1. Principal-
Professor Grade I (Head of the P.G. Dept )

2.

3. do . (Non-cadre)

4, Professor Grade II (Both Cadre & Non- cadre)
5. Lecturer

6.. Junior Lecturer g \

b) Colleges having Degree Courses only

I. Principal 4

2. Professor Grade I (Non»Cadrc) *
- 3. Professor Grade 1I(Both Cadre & Non- Cadre)
4. Lecturer. -
5

. ‘]unior> Lcdturer
13

Bu“eﬁ'n- e .



Dirct:Bayment of Saaries and Promotions

EDUCATIONS) DEPARTMENT

Ttivand ,
G. O. MS. No. 132/73/Edn. i 4\9*!97;5

ORDERS

The Organisations of the Staff .of‘ Private Af‘ts f.mdh Science Col]cg(.:s haye
certain requests to improve their condltmn‘s of service in the contc;St of direct
of salaries. Government have had discussions with the representatives of thoge i
sations. After considering carefully the various. aspects of.the rcg}lcst.s made by thcmﬁ-
Government are pleased to issue the following orders, in modification of the existi,” |
rules and orders in the matter:- ‘ 3

rnadﬁ
PAYtney
Or ;ann 1

c) Junior Colleges: "
1. Principal ‘ : . , :
2. Professor Grade 1 (Non-cadre) - : o pa
3. Professor (Cadre & Non-cadre) '
4, Lecturer -,
‘5. Junior Lecturer

Note: 1) A Grade I Professor shall be appointed for each Post-Graduate
ion to a Grade II Prosessor who will be in char
the P. G. Professor.

2) A Grade II Professor shall be appointed for ever

‘Dept. in addi.
ge of the Degree Section under’

y subject at the Degree levcl.:
3).For Junior Colleges, Cadre Professors shall be appointed for the followin]
groups of subjects:- . pr ' ' ]
1. English _
2. Languages other than English
3. Science
4. Humanities

°
h
- bzvagsofstccgupr?;)‘iz;l:; l:;clynstud};:nts exceeds 100 (in mixeq college) a Lady Teacht”
exceeds 2. amber of the incumbents jp the Department in no
14 -
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i ding fixation of teaching stafT pat A Triomnet t L, iy
g Pen g pattern by the Universitics, all the teaching

“‘_Who 1é 6n the rolls (;‘f .Prlva(tc Arlts m}rl Science Colleges in vacancies other tha
! vacancics cn or before l-)—A1972 \&:I“ be given the benefit of direct payment r;‘
fa‘c,cs irrespcc_tivc of'whc.th\?r their appointments and thejr posts were approved | }(1,
Jarics: ¢ or not. This will include payment of salaries to those memb-rs of thc)yst(af;

s rsll'
nive " ~clared s ‘ari ‘ ‘o
%;'ha\’f heen/will be dec d upcrnumeraries by the Universitics, - Such of those sho

jater found t0 be x.n excess of staff pattc.rn, will be declared as supernumerary hands
Q;)Jrcmincd z.is such till they are absnrbcc} In regular vacancies or till they retire or resign
Lom the service Ofth(? Colylcge. They will be entitled to all the benefits admissible )to

B reaching staff. W herever supernumeraries exist, future vacancics arising in
S adre shall not be filled up belore absorbing all the supernumeraries.

9) The post ij‘.lmor Lecturer to which a member of the teaching staff isinitially
F.cruited in @ college, will be converted automatically into that of Lecturer as and when
}.c has put in two years of service and the incumbent fitted into that post automatically.
B his benefit w1‘ll be available _thh effect from the beginning of the academic year 1973-74.

3) In the case of Tutors and Demonstrators in Government Colleges orders have
Iready been issued converting those posts into Junior Lecturers’ posts and extending the
banefit of automatic promotion as Lecruters after three years ‘of service. .In their case
also, only two years of service will be insisted upon for conversion of the p})sts of Junior
Lccturers into those of Lecturerers.  This benefit will come into force with effect from
 the beginning of this academic year viz 19.3-74. The existing orders shall stand modified
‘this extent. '

] ~ 4) The following conditions shall apply for the purpose of promotion of Lecturers
o non-cadre Second Grade Professors in modification of the existing orders.

Fifteen years of aggregate Service (not necessary continuous service) as Lecturer
shall alone be insisted vpon for the purpose. ' ' '

The fifteen years of service will exclude breaks in service, provided such breaks
do bot exceed two years at.a time.

Resignztions for the purpose of joining other colleges will be overlooked.

The sefvig:_e in colleges affiliated to any University in Kerala will be reckoned for
- the purpose. \

Jumor Lecturer or Tutor or Demonstrator.

The stipulations regarding qualifications will be as already laid down in the

matter, , .
#f MY These orders will apply to the staff of both Private and Government Arts and
M. Science Colleges. | g

&
The.service in Private Arts and Science Colleges in the case 0

Uletin | e o S

il

f the teaching staff



services in Government Colleges in the =
ence Colleges will also ' be COUntsd rth
Second Grade Profcssorshlp pro

g vlded A lh

ges and
ate.Arts and Sci
the non-cadre

of Government Colle
teaching stafl ol Priv
purposc of sanctioning
otherwise acceptablc
_cadre Sezond Grade Professorship will not confer op e
' . pel"gon £

ix) Promotion to non-
concerned any claim for scniority .

5. Thescorders supcrscclc the carlier rules and orders to the extent indiCated ab.; 1
Oy
’ e

(By order of the Géver
P. K. UMASHANK AI{

Educatxon Secretary

Subgistence Allowanee

EDUGATION{S} DEPARTMENT

RSN,

G. O. MS. No. 113/73/Edn e o Tr1vandrum Dath 6- 8 73
A Read:~1. Letter No, E 1- 49062[71 dated | ‘-6 73 from the Dl[’CCtOI‘ of Colleglatc.Edcuatlon

2. Letter No. P 7- 13398/73 dated 27-6-73 from the Dxrector of Techmcal Eductauon

ORDER

b

Government are pleased to sanction the disbursement of sub51stence allowance o]
all the members on the staff (both teaching'and non-teaching) of Private Arts. Scxencc?f
Z:dt"{;rna;mng Colleges, Private Engineering Colleges and Private Polytechnics who arei
th:anowearniisp;n;lxc};n }f)endmg disciplinary action against them: The date of effect of}
S et e :“iwae ro;n the date of effect of the Direct Payment scheme The ralc |
and conditions shall nce shall be as specified in Kerala Se vice Rules and the same’ terms 4

s shall also apply. 1TIn regard to the Private Arts and. Science Colleges,. the 3

ayment shall b g
pay 1‘21 e-arranged by the Zonal Deputy Directors of Lolleglatc bducauon :»,

(By Ordcr’ of ‘the’ Goi/erJHOi")'.
G SONIANATHAN
Under Secretary

aned and t’ubmhcd by M R. Lhandra k
se

ha - A
‘at Kumar Prm’ung Works, Kanattukara T rlchu;i; (Jggf;;l s\e,cregary 2 llfli)a?i :
o ‘ ‘ 5 ravm aks :



