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Towards an Enlightened and Humane Society
A PERSPECTIVE PAPER ON EDUCATION

I
PROLOGUE

At the time of the annonncement
about a new education policy and the

issue of a public document callcd‘

Challenge of Education in 1985, much
Public expectation was raised, In a demo-
cratic society, the practice of impar-
ting education and the policies informing
it, must have he support of the people.
Such support can be ensured only
if our people see education as
brining benefit to tlhiem in nppl‘ccmPW
toncrete ways. It is in order to examine
the Natjonal Policy on Bducation (NPE)
1986 and its jmplementations in terms
°f concrete benefits to the people thot
Government of Indin have constituted a
Review Committee: The following extr
it of the Resolution coustilll‘liﬂs the
Committee spells out the specilic cone
trns of the Government:

““‘Despite efforts at social and econo-
mic development since attainment of
Independence, a majority of our people
continue to remain deprived of educa-
tion which is one of the basic needs for
human development. It is also a matter
of grave concern that our people com-
prise 50per cent of the world’s illitera-
te,and large scctions of children have to
go without acceptable level of primary
education. Government accords the
highest priority to education-both as

a human right and as the means for
bringing about a transformation to-

wards a more humane and enlightened

~ society.There is need to make education

an effective instrument for securing a
status of equality for women, and perso-
ns belonging to the backward classesand
minoritics. Moreover, it is essential to
give a work and employment orientation
to education and to exclude [rom it the
clitist aberrations which have become
the glaring characteristic of the educa-
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tional scene. Educational institutions
areincreasingly being influenced by ca-
steism. communalism and obscurantism
and it is necessary to lay special cmphu-
sis on struggle against this phenomenon
and to move towards a genuinely cg-
alitarian and secular social order. The
National Policy on Education. 1986
(NPE),needs to be reviewed to evolved
a framework which would enable the
country to move towards this perspe-
ctive of education.”’

2. The struggle for survival is more
urgent for many people of India than ed-
ucational needs, Therefore, education
and its planning must be organically lin-
ked with the larger socio-cultural, eco-
uomic and political context. Specifically
it must be linked with live issues of dev-
elopment.. Then it will be possibie for.
education to play a catalytic and inter-
ventionist role. Only then. '

3. Almost half of the children in the

age group of 6 to 14 either do not enter
the school at all or drop out at an early
stage. Of these, according toa recent

National Sample Survey, about one-thi~
rd to one-half find school either boring, -

irrelevant or threatening (i.e. failure in
examinations). Almost another 40 to
45%, of them have tostay away from
school due to strong economic compul-
sions and the demands of home and fa-.
mily life. Only about 5% of the chil-
dren manage to reach the higher secon-
dary stage and a smaller percentage go
on to higaer ecducation. A neglible num-
ber from the disadvantaged sections are
. able to ge
professional institutions, due to _poor
quality school education apart from
their “socio-economic backgrounds. The

calibre of those making it to excellent

-8

-experiment of Tagore’s Sri

t admission to the excellent

institutions might have perhaps been
better had they been drawn from a larger
social base of children. Efforts to link
cducation with life have not met with
:my:mprcciublcdegrec of success and our
goal of attracting all children to the
schools and incrcasing their retention
has remained largely unfulfilled.

4 The school curricula have tended to

be rigid and stagnant. lacking in respon-
ses to new methods and innovations in

‘educational practice. There is also all-

round concern regarding the load of the
school bag.

5 Ttisn’t as thongh we haven’t had
innovations and ‘initiatives in the field
of education. Today we talk of the need
for a more accommodating and shortened
school day for the: working children and
we have had the ‘pahar pathshala’experi-

ment in Rajasthanin the sixties Our tea-
cher-training courses donot seecm todraw
upon our own experiments in education
for the purpose of enriching the theories
of teaching and learning.The educational
Niketan,
relating education with- rural develop-
ment and of Gijubhai Badh:ka in Guj-

‘arat about teacher education, are two
cases in point.

6 In oursystem of education we are,
by and large, ignoring the rich treasure
of traditional knowledge and wisdom
derived often empirically over several
hlund‘f'ds of year or longer. Such tradi-
tional 1‘“0“’13(1:‘30 and wisacom are,

,available in diverse areas like agricul-

ture, land management, watershed
planning, forestry, ecologlcal balance,
housing, medicine, cottage industries
etc. These need to be integrated with the
content cmd process of edur‘dtlon




7 In the case of adults, inablilty to

. sead and write has not necessarily meant
jack of education. The illiterate may
pave QUMETACY skills needed for life situ
ations and sensitivity and capability of a
pigh order to cope with very difficult
conditions- They are also in possession
of a whole range of vocational skills ne-
eded at home and in the area of work,
quite a detailed knowledge of the local
patural resources and enviromment and
an understanding of the social structure
and of the historical and cultural tradi-
tjons- Hence attempts at emphasizing
adult literacy as such. as-constituting
education would be misplaced; the clear
perception being that an illiterate adult

is not necessarily an uneducated person.

The inteation is not to romanticise illit-

eracy but rdther to underscore the need

to redesign adult education programme
meaningfully. What is-.of far greater
importance however, is to emsure that
all children receive school education in
this decade so that they do not grow to
become illiterate adults 1o the next
tentary- "

8 While we have.many achievements to
recount at the higher levels of learning
the constitutional mandate of provi-
ding elementary education to all ““_the
age of 14 has remained a teasing iIlus1.011-
And this, in spite of such huge quantitd”
tive expansion of primaty schools, 50 25
to make available a primary school with-
in one kilomstre from the regidence ff.Jf
every child. The educational l’l‘YrElmld
hag no  solid and strong basg
to stand on even today. Pl ation
speak of the poor quality of cducltzll :
itself, u  fact, the PYFMIE
Precariously balanced upside dg"’f’nr;s to
dQCI‘easing prop()!‘ti()l] of a”OCﬁ“?sevcn
elementary education over the o
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!’I:ms has aggravated this structural
Imbalance. (The share of plan and Non-
!’Iilll illl()cntions for BElecmentary Educat-
1on in the StatesfUTs has remained
sltagnant in recent years. As a percen-
tage of GNP, sharc of this sector of
education has come down since 1985-86)
Nor have the attempts to provide
a complementary structure, through
non-formal education and zdult literacy
helped in the rectification of this imbal-
ance, though these programmes do inv-
olve substantial financial outlays.

9. The real challenge is to provide and

"ensure that an education of comparable

quality is made available to all through
the evolution of a Common School Sys-
tem. The challenge is also one of identi-
fication and removal of elitist aberrati-
ons that have crept into the educational
system over the years:and of remedying
the erosion of community involvement in

- making the educatjonal system work. Are

we committed to stop ‘‘tinkering with
the existing situation. and moving for-

‘ward with faitering steps and lack of

fajth”’> and to act on the conviction

 that ““Indian education needs a drastic

reconstruction almost a revolution®?
(quotes from Dr. D. 5. Kothari’s EKore
word to the Education Commission

Report. 1964-66).

10. Despite many poticy statements rel-
ating to improvement of higher and tec-
hnical education, the majority of institu-
tions at this level have not fultitled their
expectations. There has also been a mu-
shroom growth of substandard colleges -
which are of little academic or S0ci0-€co

nomic vitlue,

y1. The rural areas in general, and the
{ribal areas in parcticular, have suffered
rms of resources, personnel and inf-

9
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rastructural facilities. This phenomenon
of regional disparitics in education and
development has acquired a major politi-
cal dimension on the Indian scene. It i8
reflected in the regional movements.
(Incidentally. it is noteworthy that one
of the stated objectives of bringing Edu-
cation under the Concurrent List of the
Constitution was minimisation ol educa-
tional disparitics)-

12 There is a growing concern about
the increasing tendency to ccntralise
and bureaucratisc initiatives decision-
making - and planing in all sectors
including education. both at the le-
vel of the Central and State/UT Gove-
rnments. This has resulted in steady
erosion of the role of the teacher and
the community in ediucational planning
and development. While it is accepted
that. in the context of education being
in the Concurrent List of the Consti=
tution, the Centre’s role has assumed
special significance. it is also widely
felt that time hag come to judiciously
limit and redefine this role.

13. Education is stated to be an invest-
ment for the present and the future, in
NPE. But this in no way is reflected in
plan allocations- In fact, education gets
relegated to the back-stage as a ‘social

service’ item and does not seem to be,

perceived as a significant instrument to
bring about national development. The
inability of the Government to provide
an increased percentage in the educati-
onal budget of the 7th Plan and the pro-
mise of reaching at least 6% of GNP in
the 8th Plan is a case in point. India ra-
nks 115th amongst the countries of the
world in terms of investment in educati-

on as percentage of GNP, For a people

" that set such store by knowledge as a

10

menns of liberation (sa vidya ya vimuk.
tayc), lhis is indeed a strange paradox:

) B

POINTS OF DEPARTURE :
FOCUSSING ON ISSUES

The Review Committee has reached a
broad consensus regarding the manner in
which NPE, 1986 nceds to be modified
and the issucs on which focus should be
directed, These include :

i) An integrated and holistic view of
education should be taken avoiding the
dichotomies such as formal and nonfor-
mal, academic and vocational, teachni-
cal and non-technical education which
inhibit attempts at radically over-hau-
ling the system.

ii) In +he scheme of educational
development, the human being is not to
be treated as a mere ‘asset’ or ‘naticnal
resource’ because such an approach is
utilitarian. The human being is to be
developed into much more than a mere
asset by bringing into play the humani-
stic, liberal, social, cultural and spirit-

- ual functions of education.

iii) School—the base of the educat-
ional pyramid—is to be the main
instrument for moving towards the goal
of universalisation. All essential reso-
urces, both financial and intellectual,
should be made available to the school
to enable it to REACH OUT TO the
children outside the school, at least tWO

" thirds of whom are gir]s. The school

should OPEN-UP AND NON-FORMA-

LISE in creative ways. This would b¢

preferable to building up an exculsive
parallel system of non-formal educatioB
for the poor and working childres:



phase so that there is a

Cré,qitive' non-formal education, respondc

ingi‘to the need-patterns of dropofts or
oft outs such as the working child, girls
~ who cannot attend schools "and childyep
- ip unserved habitations or social sity
ons can continue to play a supportive
,nd, more importantly, a challenging

atli-

role in society during the transitional

a continuoug
piessure on theschool to OPEN-UP AND

NON-FORMALISE itself.

iv) Early Childhood Care and Educa-

- tion (ECCE) is to be made an integral

part of planning for primary education.

v) The"cont.ent and process of adult

education. as distinct from adult liter-

‘acy, is to be reorganised. The question

of survival, development and justice
are to be interwoven into the content,
pedagogy and learning situation of the
adult, fetting literacy come in organic-

" ally in the process when, and if, it-beco-

mes the felt need of the adult learners.
This understanding would help in avoi-
ding the disproportionate emphasis on
literacy campdigns- A -major objective

of these campaigns should be to -enth—

illiterates to _s'end
school education.
may ' include educ-

use the adult
their children for
Other - objectives

. ation for democracy and Panchayati Ra]

and for-eschewing violence, casteism,

communalism, gender bias and all other
forms of discrimination. '

Vi). The principle of equitable OppoT”

: tunity for all as a path of educational

5
. Schools, This will ensure an

.. Ving the nation’s full PO

. i to
development in the Indian context 18 e
be preferred to segregated purturing

. ate
ta] - few in separ.
ent amongst a egalitarian

for achie-

80¢j : s scope 10*
1al order as well a tential for

- School System should, gradually reach
out to include private schools as well

‘excellence’ by broadening the social'™?
and cthnic basc: of cducation. Indéed fa !
the ordinary 'course, ‘the' teacher does
identify and respond 'to talented chil-
dren. Therefore, the appropaiate course
would be to'specially train the teachers
to enable talented children to learn at a
faster pace without scgregating them
from other children and involve them
in group or peer learning processes that
encourage non-competitive environ me'nt.,
In this view, in any case, further
encouragement of Navodaya Vidyalayas
may not be justified, -

vii) - In order to promote ‘social c':fohé;-”
sion and national integration’ a Common_
School System is to be built up over a

- ten-year time-frame, both through pers-

uasion and essential legislation. As a_
first step. the quality of government

" local body and aided schools is to be |

improved, so as to transform them -into

. genuine ‘Neighbourhood Schools’. The

question whether and how the Common

s_hould be examined.

Viii) Education for women’s equality
is to be redesigned with a view to:

a) create essential conditions for all
girls to successfully participate in school
education and reduce drop-out rate
amongst them by linking an effective -
programme of Early Childhood Care
and Education with every primary school
of India, at the same time providing in
the community a complex of support
services for making available drinking -
water, fuel, fodder and health care ; and

.

b) remove gender bias and eliminate

gex-stereotyping from the structure.

11



‘process of education by
taking into account the broader social
framework which has so far denied em-
powerment of women.

ix) The phenomenon of regional dis-
parities is to be tackled with a view 1o
allocating additional intellectual and
‘financial resources to educationally and
socially backward areas to compensate
for the past deprivations of the people,
mostly belonging to scheduled castes
and tribes, other backward communities
and minorities, (particularly women
amongst them) living in these areas and
to decentralise planning and implement-
ation through area-specific and disaggr-
egated perceptions of what and how it
needs to be done- :

x) Use of mother-tongue as a means of
facilitating learning. self-expression and
promotion ot social identity of the child
at least in the initial stages is to be
ensured, and if the mother-tongue is
different from the State regional lang-
uvage, then provision for switching over
to the latter at an appropriate stage of
elementary education is to be made too-
The medium of instruction at the terti-
ary level is to be such that it does not
act as a deterrent against teachers -and
students joining higher educational insti-
tutions from all over the country.

xi) Dynamic interaction amongst the
regional languages of India is to be
facilitated with a view to promoting
horizontal mobility and interaction
amongst-people and not just among those
few who have access to English, thereby
strengthening the process of social cohe~
sion and national integration,

xii) Socially Useful Productive Work
(SUPW) is to be made. an effective

12

medium of learning: sensitisation and
of devcloping pmblcm-solving skills and
creativity for all students at all stages
of education with a view to EMPOWER
PEOPLE FOR WORK. The objedtive is
to ensure that SUPW does not remain a
ritual as has often been the case, In
order to achieve this and an all-round
improvement of quality of education at
secondary and tertiary levels, we need a
further direction of focus on the

following:

a) Integration of the ‘hand’, ‘hcad’
and ‘heart’ to ensure an education that
would not alienate the students from the

family, community and life.

b) Vocationlisation of secondary educa-
tion (classes 1X to XII) for all witha
vocational component. built in to the
curriculum as an integral part, and with
provision of additional vocational com-
ponents for those  who opt for job
placements or self-employment. '

c) Operational linkages between the
‘world of school’and the ‘world of work’
by institutionalising the - concept of
‘work benches’and ‘practice schools” for
vocationalisation, |

d) Openingup the system through provi-
sion for multiple entry and exit points
for those who wish to join the ‘world of
work’ and return later for further educa-
tion or upgradation of skills.

e) Introduction of modular courses and
credit accumulation with a view to
allowing maximum flexibility to the
students to select a combination of couf”

ses according to their orientation and _
needs. / '




§ 0 puilding up a system or comprehen
ive and L‘.mrsiilmullﬁ internal  nssessment
jor promoting leaming and  mideony ¢

_. ;-urrcciiml-\\'llh aeommitment to veplyee

Y (he annual public examinations a1 o)
qages of education Grom primary g
;L\mnr,\_' inagiven twesframe, adnieg.
ons to higher stages of educution bing
pased RO separateentrance exmminaticng

g) De-linkingdeprees fromjobs through
(he instrumentality  or letting  user
sgencies build up their own  testing
mechanisms  and modifying the recruit-
ment policy of the government and the
public sector accordingly.

xiii) The quality of higher and techni.
cal education is to be improved in real
terms not only to make them relevant to
our society as it is, and as it is envisa~

ged, but also to cater to the needs of,

competitive industry. indigenisation of
technology and advanced science and
technology including Research and
Development therein and their applica-
tion.

xiv) In the colleges and universities,
the curriculum and educational process
are to be dynamically and integrally lin-
ked to issues of regional development
and improvement of school education
The objective is to strive for balance bet
weeh the regional expectations from
these publicly financed institutions and
their global objectives in education
and research. This exercise is to be dis-
tinguished from the extension function
of the universities. This would rcquil:c
a complete reorganisation of acadenic
life in colleges and university campuses
with a fresh direction to the faculty and
the students. In the long run, thise invo-

lvement in development would L;ndow_

N\

the callpopey '
! l;itll Ollepes ang baversition with gapae
] '

e y -In raldo plunidng and nuesial [ieQe
o'y v '
! it lves, thereby dnfusing life
WAhe compuves wir

itosense ol gogg-
ll“l |{~]||\f"“t f

AW The

ltm'ntt_‘h (n the Wgher education seetor
s olten heen

emphinsis an social acience

halting and hesitunt,
With inadequate financial suppart, tho-
uph there are many higher education
rescarch institutions in the countey,
not to spenk of resenrch being under
tiken in the various universities, Along
Stde the tmpoctance assigned for mod-
ernisntion of science&technology insti-
tutions and cducation, there is need
for promoting orderly growth of hig-
her education rescarch in social scie-
nces too, The area of social sciences
needs to be developed as it generates
new Lhougt processes and creative thi-
nking. It also faciliates insights into
the nature and direction of developm-
ent which are vital for evolving new
frameworks for fresh policy thrusts.
There is also need for study of. and
research on, our classics not merely
for their literary eminence but also
for the dissemination of their underly-
ing values and traditions.

" xvi)  Full scope is to be provided for

diversity in content, and pedagogy
according to the socio-cultural milicu of
the school, college or University, while
giving due regard to national core
curriculum as well as to the objective ol
liberation trom parochidlism, self-cent-
redness, obscurantism and social frftg—
mentation and elimination of casteism

and communalism from national life.

In recent times there has been
tible universal decline of basic
values. This phenomenon acquires
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xvii)
percep
moral



: i, t N : T LR ‘g R
8 special poignancy for us 'in  Tudia,

considering our great civilization and
heritage. Our education: institutions
which have not escaped the impact of
this pervasive value decline,’ hate a
special responsibility to respond to the
situation with great concern and subt-
lety, playing a vital  role in  value
education. This cannot be just in terms
of special classes or lectures in morality
or in terms of mechanical, text-book-
based learning methods. It should be-
come an integral part of the entire edu-
catjonal process and school climate- Va-
" lues'such as democracy, secularism. soci
alism, scientific temper, equality of
sexes, honesty, integrity, courage and
Justice (fairness), respect for all life for-
ms,different cultures and languages, etc,
copstitute the mosaic of values which is
vital to the unity and integrity of the
country- If the process of education is
not informed by these basic values it lo-
ses. its intrinsic merit altogether. All
curricular and extra-curricular activities
in schools and colleges should convey
this message with clarity and resolution.
Not to be < lost,.sight of. is the need to
remind‘ourselves that Right to Work is,
the correlate of duty to work.

xviil) School education, having to cater
tothe millions ofchildren virtuallyat their
door-steps, and in diverse sociocultural
conditions. - has to be freed from the str-

anglehold of ‘higher levels’ of planning

and management. ‘Local area planning’
as-envisaged in the Eighth  Five Year
Plan Approach Document approved by
the National Development = Counci] ig
indispensable, the teacher and the local
community b_eing given the centre stage-
The Head of the institution hasto have
meaningfully:delegated authority. The
'Schools should have autonomy and pe
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liberated from the line hieiarchy ang g,
policing by the inspscto.ate system . [q,_
ernal democracy in cach institution is ¢,
be ensured.” A cluster of cducational jps.
titutions at different levels. primary 4,
tertiary, should come together to forpy,
Educational Complexes. They shoy)g
mutually interact, pooling material apg
intellectual resources together. They
should internallydeal with all educationg]
activities (formal, non-formal, adult eq-

ucation etc.) in their varied dimensions

like planning. implementation, monitor-
ing, research and innovation,and teacher
training. The grassroot level offjcia]

-

development agencies should undertake

school-centred activities in co-ordipa-
tion with Educational Complexes,
benefiting mutually in the process.

Xix) Educational management within
the Government isto be viewed afresh
in the new decentralised perspective
proposed above. All major resource
institutions and standard setting agen-
cies at the Central, State or District
level may redefine their respective roles
SO as to strengthen institutional capabi-
lities at thelocal levels allalong theline,
rather than building themselves up info
remote control agencies. This would call
for significant selfrestraint on the part
of these higher level agencies, Academics
are to be involved intimately with
educational administration at all levels.
Flexible systems are to be evolved for
ensuring that the administration- has the
sensitivity to continuously
the initiatives, demands and innovations

by the decentralised _and
processes.

structures

xX) The major innovative measures
proposed for nonformalising formal
education, empowering people for works

respcnd 10 -

R B aRLA tah o

il

Raal = AL E T




equalising educational Oppm‘{.lmi-{ics, for
women’s education’ modularisation and
semesterisation of  courses, replace-
ment of the public examination systems
py continuous comprchensive internal
e{'a!uation, decentrelised  management
of education and linking university cour-
ses with development’ call for the teac-
her being placed centrestage. In this
context the entire question ol the statys
of tcachers, their recruitment service
conditions and training would have to be
examined afresh,

xxi) Ever increasing tension amongst

the teacher and student communities
is symptomatic perhaps of lack of an
adequaté grievance redressal machin-
ery Tuis should be viewed in the context
ofdiversification of educational discipli-
nes,overall expansion of higher education
andconsequent incresase in personpower,
disputes concerning admissions,malprac-
tices in examinations etc, Certain Court
rulings hivealso resulted in a situation
of lack of clarity about the status and
rights of the teachers in particular. The
Law Commission has gone into the
campus situation in the context of
decentralisation of administration of
justice and given certain recommen-
dations regarding ‘tribunalisation of
justice’ in the higher education sector,
including provision of participative
mechanisms. It would be appropriate to
go in to the adequacy and feasibility of
Implemeunting these recommendations,

XXii) Substantially larger allocations
for education in the Central as well as
State budgets are to he secured, It also
Deeds to be ensured that (he resources
are earmarked for reducing social and
Tegional disparities and for widening
educational opportunities. By implica-

\.

Nt

intra-scectoral distribution of
the allocations should, apart from being
rational also be consistent with consider-
ations of cquity and social justice which

tion the

arc sought to be secured through the
revision of Education Policy. New

modalitics of raising resources are to be
explered.This should include the vari-
ous developmental  departments of
Central and State Governments coming
together, aggregating their
components and offering additionzl
resources to suppost school education
through the Educationaj Complexes. In
this way. school education weculd come
to be a multi-sectoral responsibility,

educational

XXiii) The avowed objectives of bringing
Education into the Concurrent List of
the Constitution have included umiver-
salisation of elementary education,
removal of educational disparities etc.
While, Centrally Sponsored Schemes
for achieving these objectives may or
may not be justifiable, the Eighth Five
Year Plan Approach Document approved
by the National Development Couacil
emphasises local area planning. There-
fore the on-going Centrally Sponsored
Schemes would also need to be trans-
ferred to the States. However, sudden
disruption of the initiatives already
taken in critjcal areas should b.e
avoided. As a rule of Practice, Centrally
Sponsored Schemes ren for a full five.
year Plan period, The on-going Centrally
Sponsored Schemes started in  pursyy-
nce of.NPE 1986 have been effectively
under lmplemcntu{ion onlv for w.':a
years., They may continye tiil the end
u'f 199293, The staqus of implementa-
tion of thege schemes may also he
reviewed well before (he end of  that

year. In any case, no new Ccntrally
Sponsored  Schemes May be initiateq
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unless they be for the purpose of sccur-
ing decentralisation of educational
management at the grass-root level.

xxiv) Voluntary organisations and act-
-ivist groups are to be viewed as cxpress-
ons of people’s own initiatives and of

will to bring about social change. rather .

than as mere implementing agencies Of
Government for undertaking officially
sponsored individual schemes and pro-
grammes. It should be ensured that a
liberal flow of funds from Government
does not dilute the voluntary spirit of
these institutions or distract them from
their self-chartered courses of action-
The preferred path could be for the
Government to respond to the initiati-,
ves of voluntary organisations with re-
ference to their own programmes, rather
than voluntary agencies being mobili-
sed to respond to patternised Govern
ment programmes. At the same time.
it is equally important that voluntary
groups realise the adverse impact that
receiving large scale funds from Gever-
nment and foreign sources is likely- to
have on their own voluntary character.
Transpareacy inthe working of voluntary
agencies is to be ensured in orderto make
them accountable
Decentralised mechanisms for  monit-
oring -the work of voluntary agencies
at the local level will have to be
evolved too. -

xxv) Educations is to be built up: as a
people’s movement wherein the Goverg.
. ment, - Centre and.State, may play a
supportive and facilitative role. People,
thfough local bodies and voluntary age-
ncies, ‘may assume increasingly larger
share of responsibility for creatives
. innovative and participative managem:nt
of all education.: uceds or the area.

to the community, .

xxvi) ‘Universal Declaratiog ot: Human
Rights’ declares that all individuals,
irrespective of sex, caste. creed and eco.
nomic status, have the Right to Educa-
tion’. India rightly, has subscribed to
this declaration. The proposed ‘Right
to Work' may not be capable of being
securcd in practical terms if ‘Right to
Education’ were not assured as a funda-
mental right so as to enable people to
have minimum levels of learning and
competencies. Therefore, the feasibility
of a Constitutional amendment to make
“Right to Education’ a fundamental right
may be examined.

II1

SOME MODALITIES

1. Opening up and non-formalising the

“School System

The school should be taken as the
principal vehicle for achieving uaive-

- rsalisation. It should perform not merzly

for those children who attend but alse
for those who remain out. Provision of
financial resources to the schoot should
be significantly enlarged. Some ot _the
features of a flexible school system could
be the following:

- Shifting of the school timings t@
early morning hours, afternoons Of
late evenings, as per the conveol
nce of majority of children and ib
consultation wita tne community:

= Adjusting school calendar to agri-
cultural activity,” local" culturd
involvements and .weekly marke®
with a view to maximising sche®
auiendance, %ie

;
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- Reduction  of school hours ang
increasing learning hours.

- Holding of classes twice in the day
where needed-morning for Wwritten
‘tradition and evenings for oral tr
dition and.cultural action,

=
- Special

attention to  improved
methods of learning languages,

- Ungraded class rooms : children at
different levels, setting their own-

pace: provision for supplementary
remedial instructions, - N

- Freeedom for first generation leg-

rners and working children (partic= -

ularly girls) to drop in the school

e

at any time they want,

Exploring, inquiring, questioning
and enjoying

Group learning.

Peer teaching.

Relating content and process with
. environment and community life.

integral part of teaching activity :

evaluation being as disaggregated_ as
feasible, :

Community participation in the
learning process by inviting people
for folk tales, music, puppetry, her—
bal medicine etc.

Teachers to be trained on the job
according to the internship model.

Introduction of the above features(and

Tore to be conceived) in differént com-

Contingons built-in evaluation as an

binations in the schoo] opens it up and

non-formalises it, so to say. In essence,

the school reaches out into the commu-
nity.

The rigidities of
System can be removy
od of time. Even when the quality of
cducation in the school has thus impro--
ved, segments of child population may
still  remain  outsjde the school
system on account of economic compul-
sions or their special social situatiens.
To cater to their requirements, Work/
Awareness-oriented models of non-for-
mal education will have to be in opera-
tion during the transitional phase. Such
models will have their own definitions
of minimum levels of learning.

the formal . school
cd only over a peri-

2, Carﬁmbn School System

—_—

Tl'he Common School system was
recommended by the Kotharij Commi-
ssion. It was accepted in the National

Policies of 1968 and 1986, The Policy of
1968 states:

"To promote social
_Dational integration
School - System as recommended by
‘the Education Commission - should be
adapted. Efforts should de made to
improve the standard. of education in
general schools, Al) special  schools
like Public Schoois should be required

to admit students on the basis of merit
and also to provide prescribed propor-
tion' of free studentships to prevent
segregation of social classes. This will
not, however, affect the . rights of

minorit_ies under Article 30 of the
Constitution,

cohesion and
‘the Commop

The concept has not however, been

- translated in to action so far.This is one .
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of the  reasons for development of
exclusiveness in the school system, in
the sense that provision of education of
a comparable quality to _the poorer
sections has not been feasible and the
affiuent sections have had access (O
education inexpensive privately managed
institutions:
mon School System in to practice, the
following actions would be required:

. Provision of significantly outlay for
inc_reased elementary (particularly
primary) education. This would help

in the building up of the required

levels of infrastructure and quality
of education, thereby transforming
Goverment, local-body and aided
schools into genuineNeighbourhood
Schools. .

. provision of special allocations for

jmprovement of school system in back-
- ward areas, urban slums, tribal areas .

hilly tracts, desert and marshy areas,
drought and flood-prone zones: coas-
tal belts and islands. v

- Ensuring instruction forall in the

medium of mother tongue at the pri-
mary level, particulary for linguis-
tic .minotities;
ment of teaching in the
language at the secondary level; and
discontinuance of State aid to the
schools imparting education other-
wise than in the medium of mother
tongue/re gional language; = .

- Phased and time bound implement-
ationiof theCommon School System
within a ten year time" frame; and
essential minimum legislation, par-
ticularly to dispense with early
selection process, tution fee, capi-

" tation fee etc.
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In order to bring the Com-

. education- a cul

active encourage- |
regional

_ Bxploring Ways of including the
expehsive private schools in to the
Common gchool System through a
combination of incentives, disincen-.

tives and legislation:

mpowering Pﬁ,?f_’.!_‘?,.__r‘ﬂ.‘:.“"i?f_k

1 of Vocational Education in
has not succeeded in
tothe vocational str-

The desig
the school system

attracting students

‘eam. The aim of transforming education

people for work is not to be
erely one of creating mar-
In the entire process of
ture of respect for socia-
Ily useful work and productive labour is
to be’developed: This, in turn, will faci-
jitate the development of not merely a
more relevant knowledge base* but also
creative intelligence on which one can
keep building threughout life. It is only
this way that people could be empowered
for work. The crucial role of education
has to be to equip the students with cap-
ability for creative work.-The process of
developmental planning will have to ge

to empower Pt
cons['gr'ued as m
ketable skills-

- nerate opportunities for work.

rI.‘he basic aim-is to establish effective
linkages between the ‘world of school’
and ‘world of work.’

in the

Vocationalisation of education,
ith

above context, may be redesigned W
the following features:

-~ Work Exper-ience!Soc;,ial'l)' Useful

Productive Work (WE/SUPW)should

be introduced in the school curricul®
um at the elementary level as ar in-
tegral part. WE/SUPW should be lin~
ked with various subjects both 2t the
level of content and pedagogys #° 5

stinct from the present practi®
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ritualistic allotment of a few periods
for WE/SUPW,

. Secondary cducation should not be
fragmented into academic und voca-
tional streams. All students may fo-
low a core curriculum which would
include an important vocational co-
mponent, :

- Secondary cducation may not be co-

mpartmentalised into lower and hig-
her stages.

- Substantive structural changes may
be introduced in secondary education
—allowing modular courses, semest-
er system and credit accumulation
with flexibility for multiple exit and
entry points for the students. (This

principle may.be extended to tertia- -

ry levels as well).

Schools are to offer vocational coutr- .

ses in varying combinations with acade-

mic subjects such as langugages, mathe~

matics, -sciences and social studjes
(academic content is not to be reduced

in the process of introduction of integra-

ted courses).

For students taking up vocational
courses at the secondary stage leading
to direct job placements or self-employ-
m:nt, provisions may be made for fur-
ther education in their vocational sybje-

cts or in other fields, if necessary, by
bridge courses.

Vocational courses may be re-organised
S0 as to make them relevant to a number
of vocations in both the organised and
Whorganised’ sectors particularly the

rural sector including the official deye-
- lopmental and social welfare agencies.

The design of  vocational courses

should be such as to promote transfera-
ble skills in order to optimise vertical
and horizontal mobility and to cope with

the demands of rapidly changing techno-
logics.

Course development and training in
skills may be matched with the require-
ments  of user institutions/agencies. The
personnel of these useragencies may be
involved in designing courses, teaching
and” training. These user institutions/
agencies may be utilised for setting up
‘practice schools’ and educationally
supportive ‘work benches’ (Work ben-
ches’ and ‘practice schools’ refer to

~ work situations sclected for the purpose

of giving vocational training and direct
experience to students within produ-
ction units or developmental activities
of the official agencies. This arrange
ment offers to students a more effective
educational strategy for vocational expe-
rience than what can be arranged within
the four walks of the “class room’. Here
the training would revolve around real
problem—solving and on-the-job deve-
lopment of skills. Whereas ‘practice,
school’ is a more institutionalised arran-

gement with larger units in the orga-

nised sector ‘work benches’ can be
carved out of smaller units from the
unorganised sector-as well within the
neighbourhood of the school. In both
cases, the school would not be requi-
red to make any investment on skilled
personnel or equipment the latter being
contributed by thc ‘world of work® with
or without a mutually worked out fee-)

- Accreditation of production units

and developmental agencies 'may be

undertaken in both the organized

and unorganized sectors .with the

19
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purpose of decentralising the funct-
ion of certification of students. A
system of monitoring the mainten-
ance of standards in the accrediled
units would have to be evolved.

- Concurrent changes mey be made in
the recruitment policy of the Govern-
ment and the. public sector to give
recognition for the vocational courses..

- Amendments to* the Apprenticeship
Act may be made to make provision
for Apprenticeship of students recei-
ving vocational education at the
secondary and tertiary levels.

- User agencies may follow their own
testing mechanisms so that degrees
would be duly delinked from jobs.

L)

4. Examination Reform

‘The iinposition of a centralised Public

Examination at the end of various stages |
of education, primary to tertiary stage,:

tends .to be discriminatory in effect.
Examinations have failed to evaluate the
students or the system. Instead they
have tended to corrode the educational
system by distorting the very purpose of

edacation. Examinations are also far
too many in number and highly expen- -

sive. - The Universities are also over-
burdened with the conduct of examinati-
ons throughout the year. What is needed

as a matter of immediate attention is a’

process of modularisation and semeste-
risation and entrustment of the function
of evaluation to the teachers., Students
are to bave the freedom of choice of
modules rather than whole course packa-
ges. Provisions are to be made for
credit accumulation -and facilities ftor
ti‘ansfer'ofc.r'edit, from one institution
to anather. .,

520

A system of comprehensive and con-
tinuous internal asscssment, both oral’
and written, is to be introduced. The
prescription of text-books should be re-
placed by lists of readings- The objecti-
ve of the system is to promote lcarning
and fucilitate mid-course corrections.
The effort should be on a commitied
basis, to replace the annual public ex;.
minations at all stages in a time-bound
manner. The principle is that “he or she
who teachers’ shall lay down the sylla-
bus and also evaluate. Students shall
move from one stage of education to
another by appearing in entrance tests.
While NPE, 1986 has spoken of examina-

tion reform of the above nature, the

reform has not been implemented. Exa-

" mination Reform should be construed as

a package of all the above mentional

features and may be tried out on piiot

basis to begin with. A fragmented -and
half-hearted approach would be mispla- .

ced and counter-productive.
5. "Languages -

The policy regarding langunages to be
used in imparting education, over the ye-

ars, has been primarily one of laying em-
‘'phasis on adoption of the mother tongue

and reg-ional language. Article 350-A al-
so specially mandates the State and local

authorities should provide adequate fac-:

ilities for instruction in the mother ton-
gue at the primary stage to.children be-
longing to linguistic minority groups:
NPE 1986 commended the irﬁplementati~
on of 1968 POHC)’ in regard to languages
‘encrgetically’ ang ‘purposefuliy’.

: In spit? of sound policy prescriptioﬁs,
In practical terms, switch-over to the

~mother tonguefregional languages has

been.rather uneven in the country. In hi-

o«
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gher education particulary adoption of
regional languages as media of instructj-
on has bzen very sluggish. Large masses
of children, particularly, in the rural ar-
eas, rcmain denied of entry into higher
educatton, not being in a position to su-
cceed in compulsery public examinations
in English language at school stage. This
contributes to a certain degree of discri-
mination in education, and a consequent
dual system of education, cne for, the
affluent and the other for the under-
privileged.

A phased strategy is required for giving
the mother tongue/regional language th-
eir pre-dominant/due position in all sta-
ges of education. This calls for examina-
tion of a_number of problems at what.st-
ages learning of different languages sho-
uld commence, the manner of evaluating
language competencies, how the learning
of classical and foreign languagssshould
be designed and fitted into-the curricula,
with new modalities need to be adopted
for training of the language teacher, and
how - to defind the role of educational te-
chaology in language teaching/learning.

For purposes of development, all Indi-
an languages should be construed as eq-
ual. Jawaharlal Nehru’s assurance on the
language issue is to be bornein mind
too. -

A fresh linguistic survey of India is
needed to take stock of the latest situat=
ion, considerablc changes having occur—
ed since the earlier survey undertaken
decades back, : '

In order to Tacilitate interaction bet-
ween the regional languages of the coun-
try, existing teacher education fucil‘itics
and language resource institutions shou-
1d be used to full capacity. Special ince-

ntives may be provided to the teachers
who wish to learn modern Tadian langua-
ges other than their own, l-’imling:# of
modern researches in langunge pedapopy
should be brought nader application

In higher education, provisions could
made for the teaching of Indian Literat-
ure in the regional languges, with a vi-
€W to promoting national integration.

6. Education for Women's Equality
Enhancing participation of girls and
women' in education calls for a modality
ot tackling women’s issues universally
outside the precincts of the schools as
well, These issves concern all those fact”
ors which tend to prevent them from
their access to tducational institutions.
Some of the important steps, apart from
those mentioned elswhere, required for

tackling all the issues compreheénsively.

are .

- Schoo!l being made the nodal point
for delivery of essential services by
the various grass-root level govern-

.. ment agencies delivering services
concerning nutrition, health, child-
cate ete,

-

- Increasing availability ofschools, cs-
pecially middle scaouws, near homes.

- Providing hostel facilities, where
needed.

- Proportion of women teachers to be
raised significantly.

- Incentives in terms of scholarships,
free supply of text-books, unilorms
etc. -

- Esmblislﬁnent of Women’s Polytech-
nics not so far implemented, despite

P PR |
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stipulation in theProgramms of Act-
ion (POA) formulated in pursuance
ot NPE, 1986} :

- Devellopment of Women’s Studies
Research Centresin the Universitics,
‘again explicit in the POA butimple-
mented only in a scattered manner.

. Earmarked funding for women’s
education.

. Farmarking for women 50% of

resources provided for primary
education.

- Earmarking for SC/ST women 509% -

of the resources provided for the
educational development of these
communities.

- Media programmeés (particulary of

Doordarshan) are to be freed from

» tendencies conducive to gender bias,
sex stereotyping and sex violence.

Unless this is done, inculcation of

" the appropriate values in the school -

system regardi_n_g .gender equality
wlli not be feasible- -

~7. Removal of ‘Regional Disparities

. The country being very large, marked
by striking diversities in terms of langu-
age. culture and resource endowments,

blanket policy options, strategics, inve-
stment patterns and targets clo.not help
in tackling the problcn.q of regional and
sub-regional disparties. No doubt,
efforts have been made in. the past to
deal with the problem ot: inter-state dis-
parities by special planning and allocat.
ion of funds for educational!y backward
States/UTs. This. however, is not adequ-
ate. There are, indeed, backward areas
within States that could be construed as
educationally not backward in terms of
certain parameters. ‘Approach to the
Eighth Five Year Plan’ lays 3nuch store
by decentralisation in planning. There-
fore, there is need for ‘identification of
backward areas at the district and sub-
district levels.District, block and village
level profiles have.to be prepared in
meaningful planning for educational
development. ' '

It follows that target setting for edu-
cational development also has to bedisa-

ggregated and area specific (even gender

" specific), whether it be for Universal

Elementary Education, Adult Education
or - Vocational Education. Full scope -
would have to be given for diversified
content planning, plural learning strate-

gies and variable ways of mnon-formal-
ising the school, according to the socio-

cultural‘ ‘milieu of "different regions-
Special efforts are needed to develop
-learpmg resources in regional languages
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to reduce incquities. Itis only in this
~way that backward classes could be

provided education of comparable stand-

ards without which reservations foy

job opportunities cannot be meaningfully
availed of by them.

'8, Decentralised School Management

Consistent -with ‘local area planning’
mentioned elsewhere, the management of
the school system should be decentralis—
ed- The entire school system should be
managed by the Ccmmunity and be acco-

untable to it. The management model

-may be that of local college, a high sch-
oolor a group of high schools and the
associated middle and primary schools
coming together in a cluster. The Comp-
lex may work in co-ordination with Pan-
chayati Raj institutions as well as local
development and social welfare agencies,

voluntary or Government, The university .

serving the region may affiliate itself

‘with this Complex. The university may -

help in the development of the Complex
through its faculty, students and techni-
cal resources. There could be a memora-
ndum of understanding between the Co-

mplex and the university on the one ha-

nd and the Complex and the local body
on the other. The Complex will follow
its own self-mounitoring system. Pardllel
systems of monitoring through the uni-

versity. District Board of Education, lo-
cal body, resource agencies (SCERT/SIE/
DIET) ete, could coexist. The Complex .

should be provided with adequate intell-
cctual resources as well,

The long-term objective is that these
Educational Complexes will come under
the umbrella of Panchayati Raj instituti-
onflocal bodicsgThe detarls of devolutions
of responsibilities at different tiers of
education will no doubt depend upon the
legal framework that may be designed by

“the States for the purpose.

The basic idea is that management of
education-in the Complexes should be

~ the job of professionals, i. e. the teachi-

ng community. Various aspects like cu-
rriculum, syllabi, content and process,
evaluation, monitoring, teacher training
and modes of delivery of education to
different segments of the society will be
the responsibility of the teaching comm-

" unity itself.

In discharging this responsibility teac-

~hers'will closely interact with community

they are serving.In this arrangement, the
quality of education will not be deter-
mined by a body of “inspectors or funct-
ionaries external to the educational
system. Conséquently, education being
directly in the hands of those for whom
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it is a matter of day-to-day concern, its
quality should significantly improve.

While the running of the Educational
Compldxes will be the joint concern of
the community and the teachers who are
internal to the system, their funding will
necessarily come from the State Govern-
ment and other local bodies that may
have jurisdiction. For the purpose of
ensuring that the financial resourccs
deploved by them really result in effici-
ent delivery of education, the State Go-
vernments and the local bodies may int~
eract with the Educational Complexes
through District Boards of Education
and’Block-level and Village-level Educa-
tion Committees. These bodies will con-
sist of educationists, teachers, social
workers, representatives of voluntary or
ganisations, trade unions and official
* development agencies as well as represe-
ntatives of disadvantaged sections such
as scheduled castes and tribes, other ba-
ckward classes, women efc.

As already brought out elsewhere, in
the whole arrangement, the Head of the
educational institution, the Headmaster/
Headmistress/Principal shall have mean-
ingfully delegated authority with the
teachers being centre-stage,

The community also will need to be
madeaware of simple parameters with

reference to which they can make theijr
own assessment of the learning outcome
from the schools, in both the cognitive
and the affective domain.

9, Resources

Considering the Constitutional direct-
ives the nced for State intervention in
education for reasons of equity and
social justice, and the gigantic magni-
tude of the clientele to be provided edu-
cation, public expenditure, indeed, has
to be very significant. Over the .years.no
doubt, the percentage of GNP spent on
education has been increasing. In 195C-
51, it was 1.2%,. In 198687, it was 3.9%,
But the actual requirements are far in
excess of the present level of expendiss
vre. Itis also much below the level of
6%, of the GNP envisaged in NPE, 1986.
As stated elsewhere, India ranks 115th in

‘the world in terms of investment in edu-

cation as a percentage of GNP. Amongst
countries with a population of 10 crores
and above, India is at the very bottom

‘barring Bangladesh. Share of education-

al plan expenditure came down to 3.55%

in the Seventh Plan from 7.86% in the
First plan.

Within BEducation, intra-sectorally, there
have been serious distortions in outlays:
The share of Elementary Education decr=
eased to 29% in the Seventh Plan, from
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569, in the First Plan. Over the same
period. share of Univeristy and general
education increased from 189 to 449,
These retrogressions are scrious, con-
sidering that the rate of return on elem-
entary education, is considerably higher
than in tertiary eduation. This could be
perceived as much more glaring, viewed
from the angle that certain University
Scholarships, reportedly, have been
higher than the fees charged. The terti-
ary level student fees not having mean-
ingfully increased over the years, there
is astrong case for their upward revision
(The student fees also are far lesser thap
per student cost),

Government share in the overal] expe-

nditure on education imcreased from 57,
1% in 1950-51 to 77.9% in 1979-80. The
share of local bodies and internal reso-
urce generatirn and of private agencies
has significantly come down. (Data for

years later than 1979-80 are not availa-
ble).

Strategics for augmenting resources for
cducation and distribution of the same
would neced to be a significant increase
in public expenditure- at Jcast 6%, of the
GNP; substantially larger. allocations in
the Central as well as State budgets:
mobilisation of resourcesfrom the com-
munity and through local bodies: increz-
sed ratioof allocation for Elementary
Education:non-divertible allocationwith-
in Elementary Education for special
sections such as women, SC/ST/OBC
communities etc.: equitable formula for
enhancing the fee structure for higher

-education. simultaneously with offer of

scholarships for the weaker sections and

student loan facilities: and alternative
-measures like graduate taxes onthe users
- of the services of graduates, O

Office of the Director of
Collegiate Education,
Thiruvananthapuram,

CIRCULAR

Sub :» Collegiate Educatjon Deparﬁnent - Private Coll

€ges - implementation of

UGC Scheme- of pay - Fixation of Staff strength- identification -of posts

and placement of teachers

in the appropriate scales- communicated-

Ref:- 1-G.O. (P) 79/90/H Bdn. dated: 27 3 1990,
' 2. G-0. (M3) 128/90/H.Edn. dated: 29.5.90.

In the G.Os cited, Government have issued orders implementln
sity Grants Commission Scheme including revision of -scales of pay to te

g the Univer-
achers in

affiliated coileges offering Degree-and Post Graduate Courses. with effect from

25



1.1.1986. Government have also laid down the rules for the implementation of the

Scheme.

2. The work load pertaining to the various Departments in your colle:ge has
been assessed and the number of cligible posts for inclusion unde}‘ the University
Grants Commission Scheme according to the norms of work load existed eson 1.1 86,

has been provisionally identified. This is given in Appendix I, attached herewith.

he Management and taking in to
they are provisionally identified
s of pay. Their names are given

3. Based on the seniority list published by ¢
consideration the length cf service of the teachers,
against the posts and placed in the appropriate scale
in Appendix IT attached herewith,

4. The teachers coming under the scheme with effect from 1.1.1986 or: ther-
ecafter can exercise their option to the new scdle of pay from any date beneficial to
them. The option maybe exercised on Or before 30.11.1990. The option once exercised

will be final. Those who do not exercise option within the time limit preseribed, will

be deemed to have come over to the new scdle with effect fro;n 1.1.1986 or on the date
on which they have been’ brought to the scheme, whichever is later.

5. The Principals are requested to girculate this amoung the téachers of the
respective Departments. Persons, who are included in the scheme. including those on
long leave or deputation may also be informed by the Principal to enable them to
exercise option' within the time limit. The Principals are also requested to obtain the
option, fixation statements and self appraisal reports, service Books etc. as requi-
red in this office Circular No- UGC Special Cell-1{32674/90 ~dated: 28.6.90 duly
- filled up by, the teachers concerned, and forwarded them to this office” through the.
Deputy Director of Collegiate Education defore the date prescribed.

The Principal will verify the accuracy of the entries with reference to the
_relevant records, available with them before the documents are countersigned and

forwar'ded to this office.

_ 6. The number of posts identified and assigned are on the basis of work Joad
as on 1.1.1986. :

The Principals are requested to take necessary steps for t : g 2

i ' ] ' men
_tation of the Scheme.. y p’ r the Spe;dy imple

' ' Sdi-

Additional Director Of.Coll.egiatc Education.
To

The Principal, | o : o 2 g
Copy to thé Deputy Director of Collegiate Education:.
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How to Compute your Taxahle Income

Financial year 1930—91 ]
Assessment year 1991-92

Computing your Income from salary.

" Salary income includes pay, Wages,
D. A, city compensatory allowance,
HRA and all other allowances, gratuity,
pension, leave salary encashment etc.

Exemptions

1 The exemption from tax with regard
to HRA is restricted to the least of

the following sums.
i) The actual amount of HRA

ii) The amount by which the actual

rent paid by the employee exceeds

i th of his salary, and
10 -

iil) 50% of salary if the rented acco-
modation is situated at Bombay.

Delhi or Madras, 40% of salary in
other cases- |
The entire amount of H R A receiv-

ed by an employee residing in his own
house or in a house for which no rent i8
paid by him is taxable-

2 If the payment relates to encashme- .

nt of earned leave by a government
employee at the time of retirement
from service on Superannuation -or

- otherwise, it is fully exempt from
tax-
Deduction
1 standard Deduction

- From the agg-
regate amount of salary a deduction

may be claimed of 33;-—- %of the salary

or Rs 12,000, which ever is less,
2 Profession or employment Tax.

. _ Another cha
made for assessment year¢1930-91 ar?gns%ﬁ

.30

bsequent years relates to deduction for
profession or employment tax levied by

state governments. The amount paid as
such car now be deducted from taxable
galary. ;
3. 80CCA

The whole of the deposite
made in the following schemes may be

claimed as a deduction from the gross

. total income-

1) Deposit made in National savings
scheme Account, Jeevan Dhara and Jee-
van Akshay policies of the L I C. subject
to a ceiling of Rs 40,000/-

ii Deposit made in the Equity linked
saving scheme administered by the mu-
tual funds of public sector banks and pu-
blic financial institutionsor by UnitTrust
of India. The ceiling of this deposit is
Rs.10,000/-

Rebate of Income Tax. (80 C) -

| For and from asse-
ssment year 1991—92 the system of dedu-

- ction, in computing the taxable income,

in respect of the whole or part of depe-
sits or investments in life insurance poli-
_cies, provident funds, superannuation
funds etc will be replaced by a new sche-
me of granting rebate from tax. Under
the new scheme Ideduction of 209, of the
amount invested or deposited in the qua=
lifying savings will be allowed from the
income tax before increasing it by sur
charge. There is a limit of Rs 10,000/
on the maximum amount of tax rebate:
131 the case of authors, playwrights, ar-
tists, musicians, acfors and sportsmen

- an extended limitof Rs 14,00/ will apply:



The qualifying savings (80 C) are:

j) insurance policies on the life of the
tax payer histher spouse or child or
members of the Hindu undivided fa-
mily or association of persons/body
of individuals

ii) deferred annuity policies on the life
of the tax payer, his/her spouse or
child or mzmb:zr of association of
persons/body ot individuals,

iii) contribution to statutory provident
funds like the general provident fu-
nd, contributionto the Employees’
Provident FFund etc.

iv) contribution to public provident Fu-
nd Account.

v) Deposit made under a 10-year or 15
year CTD

vi) Subscription to the national savings
certificates VI and VIl Tssues.

vii) Contribution under the Unit-linked

Insurance plan of the Unit Trust of
India,

viii) Contribution to unit-linked insuran-
ce plan of L T C Mutual Fund, as

‘ may be notificd

1X) Subscription to House Loan Account
scheme of the National HousingBank

X) Payment made towards the cost of a
residential house by way of any ins-
talment or part payment to  housing
board, Co-operative socicty cte

Xi) repayment ol any house building loan
taken from the central Government
or any state Government, any bank
including a Co-operative bank, the
Life Insurance Corporation. ctc.
The payments at (x)and (xi) will
qualify for deduction only if these
relate to a new residential house co-
nstructed after 31.3.'87.

RATES OF INCOME TAX

Income Slab

i) Where the total Income does not
exceed Rs 22000/ -

ii) Where the total Income exceeds Rs
22000/- but doesnot exceed Rs 30000/

iii) Where the total income exceeds Rs
30.000/- but does not exceed RS
50000, -

iv) Where the total income exceeds Rs
50,000/~ but does not exceed
Rs 1,00,000/-

v) Where the total
Rs 1,00,000/-

Income ec¢xceeds

Rate

Nill

20% of the amount by which the
total income exceeds Rs 22000/

Rs 16004-30% of the amount by

which the total income exceeds Rs
30000/- '

Rs 7600+4-40°%; of the amount by whi-
ch the total incom exceeds Rs50000(-

Rs 27,6004-509, of the excess over
Rs 1 lakh

Typical Example (assessment year1991—92)

Facts
i) Salary including all allowances
i1) Professional Tax
ii1) Deposit in N. S, S.
ivy Contribution to PF
v) Payment towards LIC
vi) Depositin 10 yr CTD
vii)Refund of House building loan

' viii)Subscription to National savings certificate VI issue

Computation of Total Income
i) Total Salary Income

Deduct standard deduction (12000)+pr0fessional tax (Rs 400)

1) Gross Total Income
iii) Deduct claim under 80 CCA (NSS)

iv) Total Income "
v) Tax Payable (i600-+430%, of 7200)

vi) Less: Rebate of 20%, of items (iv) to (vii

Tax payable

i) [80 C]

g ' Rs
57,600-00
400-80
8000-00

7200-00
1000-00
500-00
10000-00
1000-00

57600-00

45200-00
8000-00
S 37200-00

3760-00
3940.00

Nil
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